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ABSTRACT
This project discussed the causes of low classroom energy from two aspects, one was
the students' problems. Students were insufficient in learning motivation was a foremost
problem, including intrinsic motivation and extrinsic motivation. Because students hardly had a
clear learning goal or desire on the way of education, it would affect students' learning interest
and vitality. In addition, students' learning anxiety was another factor. For example, students
would feel dysphoric in learning, which could reduce their engagement during learning. The
other one is the teachers themselves. This project would start with the instruction enthusiasm of
the teacher. If the teacher was not enthusiastic, the whole class atmosphere would become
depressed and the students' mood would be affected. At the same time, teachers needed to
improve teaching strategies. With the development of the times, teaching methods needed to be
updated to adapt to society. Innovative teaching methods could attract students' attention and
enhance the classroom atmosphere. Therefore, the purpose of this paper was that helped teachers
improve the dynamic atmosphere in the classroom. This project also contained a practical
guidebook about classroom activities for improving high-energy classes. This guidebook
included three parts: learn something new; develop the imagination; break out of the class. Each
part was matched with different classroom activities according to the different progress of the
courses.
Key words: elementary teachers, ESL, energy class
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CHAPTER I
INTRODUCTION
Statement of the Problem
Recently, I have gained some teaching experience by studying in the Teaching English
to Speakers of Other Language (TESOL) program and working at an elementary school as an
English as a Second Language (ESL) teacher. According to my experience, I found the core of
the classroom is classroom energy, which can affect directly the whole class atmosphere and
student’s engagement. After that, I did some literature about the problem what I found, and it
turned out I was right.
Last summer holiday, I worked as an ESL teacher at a summer camp in an elementary
school in China. Before becoming a full-time ESL teacher, I had an opportunity to observe a
Grade 3 classroom about two days. The students all came from different schools because this
was a private summer camp, and the students’ average age was nine years old. In this way, it
could determine that there was no relationship between their classroom performance and their
age or school. Similarly, they learned at the same level and at the same pace; besides, they began
to learn English only one year prior, because the Ministry of Education of the People’s Republic
of China (MEPRC) required that students started to learn English when they enter the Grade 3
from 2001 (MEPRC, 2001). For these students, they have already known English as a subject
rather than a language because they studied English primarily to cope with the final examination.
In Chinese primary schools, the English score accounts for one-third of the total score, which can
directly decide whether students can go to the top three middle schools after primary school
graduation. Hence, they hardly have interests in learning English, just coping with how to do the
exam correctly, not to mention using English as a communication skill.
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On the first day, the students' class lasted for two hours in the morning. The attitude of
the students was particularly active because of the sense of freshness. In the first part of the class,
they could positively cooperate with the teacher. For example, the teacher asked students
introduce themselves, they all put them hands up and actively wanted to show themselves.
Actually, for them, self-introduction was a somewhat difficult process. Because third-grade
students had poor oral English skills, and their current English level was limited to knowing
some simple words and reading texts. Also, they liked to answer the questions because they all
raised their hands to answer questions in English when the teacher posed a question to the class;
besides, they focused on the teacher's teaching steps. I was very satisfied with their performance.
That teacher was a traditional and experienced Chinese ESL middle-aged woman. The courses
designed by her were very comprehensive and specific, which enabled the students to learn
English grammar, remember English words, and write sentences. That teacher wrote down what
she needed to do every minute of the class in her lesson plan, this was an effective way to control
the whole class. Furthermore, the focus of her instruction was to require students to keep reading
and writing. The teacher gave enough information for pre-fourth-grade students to handle their
homework.
During the second day of my observation, the students’ performance was the complete
opposite of the first day. The first day could be described as perfect, but the second day was
messy. Specifically, I concluded that there were two problems in the classroom: the first one was
the extent of students’ participation was not sufficient. Although the teacher was giving the
lecture attentively, the students' reactions were mechanical in answering the teacher's questions.
For example, when the teacher asked, “How to say, 我想要右转 (that means I want to turn
right.)?”I noticed that the students answered listlessly, “right.” They did not even want to
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answer, “turn right”. According to their level, it was simple to translate, “I want to do…”.
Obviously, the students were unwilling to answer the teacher's questions. Through my
observation, I found that the teaching style of that teacher was only to spread knowledge like
farmer sown the seeds; and there were few opportunities for students to participate in. For
example, at the beginning of the class, the teacher wrote six new words on the blackboard then
repeated these words almost ten minutes. I believed that repeat was a good way to memorize.
Because when I was a middle school student, my English teacher required me repeat the
vocabularies every day, and I did remember many vocabularies that time. The disadvantage was
I was afraid of English teacher, even English class, and I thought English was a nightmare
surrounding me all the time. Hence, I know as ESL learners seemed to lose their interests with
this teaching style. Apparently, they dislike the traditional teaching method. The second problem
was the students were unwilling to answer questions in English. For example, the topic of that
lesson was about the map. The teacher asked the students to point to the world map and say the
names of the five oceans on the map. However, the students pointed out the location of each
ocean correctly, but they answered the ocean's name in Mandarin. After class, that ESL teacher
complained to me that the students disliked using English to communicate and answer questions
in the classroom. She said that students knew the definition of many words, for example, they
knew the pronunciation and meaning of "pencil," but they just answered "pencil" in Mandarin in
the classroom unless the ESL teacher asked students to speak English compulsorily.
Only two days, the student's performance experienced two poles like a roller coaster
from high point to low point. To conclude from my two days of observation, their behavior
changed from enthusiasm to absent-minded, talked to each other and unwilling to speak English
in the classroom; hence, they did not have strong interests in traditional teaching method and
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sufficient motivation to learn English; and the classroom atmosphere gradually showed a lowenergy status.
My observations of problems that students and teachers face together in a language
classroom are not rare. Through my communication with other teachers, they also found the
problem that the atmosphere in the class was inactive. According to my overserved, I concluded
three problems about low energic classroom.
First, it is important to focus on students' learning English motivation. As children grow
up, their enthusiasm for learning seems to decrease. Few parents complain that their children are
not active in the preschool age (James, 1993). I interviewed my mother about the children’s
performance in the kindergarten because my mother managed a middle-scaled kindergarten in
my hometown. She said, “in China's preschool system, children’s purpose is not to learn
mathematics, Pinyin or to recite ancient poems in the kindergarten. They are needed to develop
creativity and imagination through like making handcrafts etc. The purpose of early childhood
education is that liberate children's nature.” However, in China, when children go to elementary
school, they have to learn many subjects whatever they like it or not, so students feel that
learning is an unpleasant task from that time, and many students hardly like to go to school or
like to learn all kinds of subjects; hence, there are some students although their body are not
absent from the class, but the their spirit are absent. As ESL teachers, if they realize that students'
learning attitude are insufficient, they may make classroom adjustments to deal with students'
lack of learning motivation, which can help students reduce their indifference towards learning.
Second, it is vital to improve ESL teachers' teaching enthusiasm. According to the class
I observed, as the teacher was a middle-aged and traditional Chinese woman, she might not like
to teach English with a lively tong and sense of humor. Her class liked a university professor to
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give a lecture in an auditorium, which was a serious class. If I were her student, I wouldn’t like
her class. Because her students came from elementary school, they needed an interesting,
dynamic classes. For them, child’s nature was still existing. They thought that study was a
reluctant task, and they preferred to go outside. Unlike graduate students, they were willing to
stay in the class whole day and learn more. Hence, ESL teacher should always be full of passion
for elementary school students. Because, teacher enthusiasm means the “conjoined occurrence of
positive affective experiences, that is, teaching-related enjoyment, and the behavioral expression
of these experiences, that is, (mostly nonverbal) behaviors of expressiveness” (Keller, Goetz,
Woolfolk Hoy, & Frenzel, 2016), is considered as one of the critical attributes to improve the
quality of teaching (Brophy & Good, 1986). Teachers' emotions directly affect the classroom
atmosphere and the students' attitude to study. If a teacher shows a negative attitude to students,
the classroom atmosphere may be negative, and students' participation will not be high.
Third, teachers must innovate their ESL teaching style. According to Bransford, Brown,
and Cocking (2000), ESL teachers use traditional teaching methods to teach students to learn a
second language will increase students' disgust, on the contrary, learning through fun methods
add variety to the dry, serious process of language instruction. The traditional teaching style is
that the old way of teaching. It is all about recitation, for example, student after student would
take turns reciting lessons until everyone was called. Teachers will listen to each student's
recitation and expect them to learn and memorize assignments. At the end of this unit, there will
be a written or oral test. After the whole course, if I can comment the instruction model from the
design of the teaching plan, I think that the teaching plan is orderly and integrated. According to
this teaching plan, teacher will not make mistakes in the class. He/she can give a complete
lecture without missing any details. Meanwhile, if the teacher is stricter for students, the student's
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academic performance will be improved. However, students will feel boring under this teaching
style. For the students whose English as a non-native language, their learning cycle of the second
language is long (usually from grade 3 to university), but the efficiency is very low, and they are
seriously short of oral English, communicative ability and listening ability (Gao, 2016).
In conclusion, students' learning motivation, teacher enthusiasm, and innovative
teaching methods all deeply affect teaching efficiency and the classroom atmosphere.
Purpose of the Project
The primary purpose of this project is to provide practical suggestions to Chinese
elementary school ESL teachers when they face low-energy students in the ESL classroom.
For Chinese elementary school ESL teachers, it will become the most powerful tool to
encourage and prevent problem behaviors to students if the classroom atmosphere is positive and
engaging. Hence, this project could help them design high-energy classroom from three aspects:
first, focus on students' learning English motivation. ESL teachers can design courses activities
according to students' learning motivation, to improve students' learning interest. Second, this
project will improve ESL teachers' teaching enthusiasm. The teacher dominates the classroom;
therefore, the teacher's enthusiasm will affect the classroom atmosphere. Students and the
general public often identify enthusiasm as one of the defining characteristics of a good teacher
(Witcher, Onwuegbuzie & Minor, 2001). Third, this project provides innovative ESL teaching
methods. Primary school students learn basic-level English in China; they have a strong curiosity
and thirst for English about this new subject, in this way, the ESL teacher must make the
classroom teaching arrangement attractive for protecting students' interests of English subject.
For primary school students and the native language is not English, this project will
offer them an innovative learning environment when they study a new language; also, students
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will have more chance to participate in teaching activities actively. Therefore, through this
project, the boredom brought by traditional teaching style can be improved and maintain
students' freshness and interests in learning a new language. For example, they will learn a new
language through an entertainment teaching method. The main purpose is to improve students'
interests in learning a second language and learning efficiency.
Theoretical Framework
This project's Theoretical Framework based on Krashen’s Affective Filter Hypothesis
and Communicative Language Teaching (CLT).
The Affective Filter Hypothesis states that affective factors relate to the second
language acquisition process (Krashen, 1985). The concept of Filter was presented firstly by
Dulay and Burt (1977), which is universal for learning any language. Krashen proposed the
Affective Filter Hypothesis based on Second Language Acquisition (SLA) and Filter Hypothesis
(Krashen, 1987). He states that a number of 'affective variables' have an impact on SLA from
three aspects: 1. motivation; 2. self-confidence; 3. anxiety. According to Krashen' theory (1985),
if a student has high learning motivation, self-confidence, and low-anxiety, then the student may
achieve success in learning a second language. On the contrary, if a student has low learning
motivation, self-abasement, or anxiety, then these factors may develop psychological barriers,
which block SLA.
A second theoretical framework that serves as a foundation for this project is
Communicative Language Teaching (CLT), also called the Communicative Approach. CLT is an
approach that ESL learners improve language skills in a variety of situations. Some experts deem
that students unwilling to speak English in the class because teachers use the traditional method
to teach (Esmail, Ahmed, & Noreen, 2015). The primary objective of CLT is to help ESL
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learners communicate using the target language. Jondeya (2011) states that information gap
activities (such as role-play, puzzle, jigsaw, fill the blank) maximally encourage students to
communicate using the target language and afford the chance to the student to student, the
student to teacher interaction.
Significance of the Project
The central significance of this project gives some instructions about how to create a
positive atmosphere in the class to ESL teachers. The positive classroom is an ideal classroom
which mainly manifests as the following distinct characteristics: both teachers and students have
full enthusiasm; classroom activities are well organized; students have an intense thirst for
knowledge and concentrate attention; meanwhile, the emotional communication between
teachers and students is full that they are in a positive state of interaction.
First, according to this project, the positive class atmosphere can be increased from the
teachers who are full of enthusiasm. Enthusiasm has outcomes for both students and teachers.
Enthusiastic teachers motivate, inspire, and excite students (Frenzel, 2009). Second, the ESL
teachers design the class according to the students' learning motivation because it influences the
achievements of ESL learners directly or indirectly (Gao, 2016). According to my own
experience, if I teach the students in a depressed mood, I find that the students also become
depressed like me, and they have high enthusiasm to study and participate in the class. The last
aspect, for building the high-energy classroom, ESL teachers can design colorful activities for
ESL learners in the class because traditional learning style show that "learning" often involves a
large number of corrective corrections (such as grammar, spelling), which may lead to a decrease
in student interest (Krashen, 1988). This project will make them ignore the pressure of learning
and feel a relaxing atmosphere in learning English. Besides, ESL teachers can help students learn
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English better and communicate with students better. Teachers and students are filled with the
joy and satisfaction of achieving teaching goals.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
This review of the literature is comprised of three aspects. The first thematic section
explores the significance of teacher enthusiasm. It demonstrates the concept of teacher
enthusiasm and its impact in the classroom. The second thematic section discusses student
engagement from learning motivation and learning anxiety. According to the observed problems,
students unwillingly participate in class activities which is related to their learning motivation
and anxiety. The last thematic section focuses on the innovative teaching method. Through
comparing the differences between the traditional teaching model and innovative teaching
method, it reveals that teaching style can affect student emotions and classroom atmosphere.
Teachers’ Enthusiasm
The concept of teacher enthusiasm
According to the literature, there are two aspects of the defined term teacher enthusiasm:
first, teacher enthusiasm is a variety of teaching function which relates positive emotions. Keller
(2013) states, teacher enthusiasm is reflecting teachers' behaviors what enjoy educational
teaching works. Second, teacher enthusiasm regard as a character, which means the emotional
experience displayed by teachers in the teaching process (Kunter, 2013).
In previous studies, teacher enthusiasm has been analyzed from a behavioral
perspective. The teachers' enthusiasm, defined as the “conjoined occurrence of positive affective
experiences, that is, teaching-related enjoyment, and the behavioral expression of these
experiences, that is, behaviors of expressiveness” (Keller, Goetz, Woolfolk Hoy, & Frenzel,
2014), which was evaluated as a kind of the essential and effective teaching strategies (Brophy &
Good, 1986). About forty years ago, teacher enthusiasm was focused by educational researchers,
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teachers. Teacher enthusiasm was regarded as a teaching skill of nonverbal expression what
showed a high-energy status to students (Brophy, 1986). However, the concept of teacher
enthusiasm did not widely spread because many teachers knew how to adjust their emotions in
the classroom through their teaching experience.
According to the literature, Collins (1978) proposed the concept of teachers' enthusiasm
as a climax of expressive nonverbal behaviors; meanwhile, she defined teacher enthusiasm based
on eight pointers: (1) vocal animation, (2) wide-opened eyes and eye contact, (3) demonstrative
gestures, (4) body movements, (5) meaningful and significant facial expression, (6) a descriptive
selection of words, (7) acceptance of students’ ideas and feelings, and (8) an overall high level of
energy. Based on the essential of her experiences, an enthusiastic teacher applies a cheerful,
dynamic, and animated teaching style, which is impartially recognizable as the usually and
intensive.
Collins and Murray have some differences except facial expression and body
movements, Murray’s (1983) proposed the most enlightening ideas at teachers enthusiasm based
on eleven pointers: (1) uses humor, (2) speaks expressly or emphatically, (3) shows facial
expressions, (4) moves about while lecturing, (5) reads lecture verbatim from notes (negative
factor loading), (6) shows energy and excitement, (7) smiles or laughs, (8) gestures with hands
and arms, (9) shows strong interest in subject (negative factor loading), (10) avoids eye contact
with students (negative factor loading), and (11) speaks softly (negative factor loading).
However, from teachers' characters in the class, the theory of teacher's enthusiastic
behavior is not provided about explaining that the inner activities of teachers in teaching
progress; besides, enthusiasm is the emotional element of teachers' behavioral motivation, and it
is a kind of emotion with similar quality and recurring habit (Kunter, 2008).
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In conclusion, most of the researchers defined the teachers' enthusiasm as that embodied
in the effective use of nonverbal behaviors; the defined teachers' characters aspect is more
abstract and complicated.
The meaning of teacher’s enthusiasm
Once since Brophy and Good (1986) distinguished ‘‘teacher enthusiasm’’ as one of the
nucleus teacher characteristics in their basic review of effective instruction, the term has been
used to represent a particularly effective method in transmitting knowledge to ESL students
(Shuell, 1996; Walberg & Paik, 2000). The function of teacher’s enthusiasm has been evaluated
several times, and this factor is used in the student’s evaluation at the end of the term. Students
could make a judgment easily for teachers’ enthusiasm in daily teaching. In instructional
character analysis, teacher enthusiasm is usually observed as the teacher’s potential to convey the
significance and inherent value of learning or of the mastered knowledge to be learned to
students (Patrick, Turner, Meyer, & Midgley, 2003; Turner et al., 2002). Therefore, teachers'
sentiments have extensive potential in impacting students' emotions and their outcomes (Becker,
Goetz, Morger, & Ranellucci, 2014).
Teachers' enthusiasm is relevant to students' learning motivation and emotional results.
For example, a teacher who has plentiful enthusiasm in the classroom, so she/he can make
students feel that learning is a kind of enjoyment; what is more, it is correlated to students'
performances. The adjustment between these two is the students' learning motivation and their
degree of concentration in the learning process (Allen, 2006). In other words, the relationship
between teachers' enthusiasm and students' ultimate achievements is indirect, and the
relationship between these two is also influenced by students' learning motivation and learning
focus. Teachers' enthusiasm has an infectious and sociality feature so that students may blend
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with teachers, which mimic teachers' positive energy consciously or unconsciously (Qin, 2014).
Keller (2013) states, in the process of teaching, enthusiastic teachers let student feel the value of
teachers and possess fun from knowledge utilizing implication; in this way, students gradually
change to the value and fun for students themselves, to stimulate and develop students'
engagement in learning progress. She believes that it can be explained from the theoretical
perspective of interest’s reproduction; that means, it can be considered that the students gain
enthusiasm providing from teachers' enthusiasm. When students accept the individual value
amplified by enthusiastic teachers, situational interest will be transformed into students' personal
interest. This theory is similar to the fourth-order theory of interest development composed of
"trigger situation interest, maintenance situation interest, the emergence of individual interest,
and well-developed personal interest" stated by Heidi and Renninger (Hidi & Renninger, 2006).
Therefore, the action method of teacher enthusiasm can be briefly summarized as teacher
enthusiasm - students' interest in learning - students' achievements.
In sum, according to Kim and Schallert (2014), although teacher enthusiasm is as
necessary as students' fundamental interest in prognosticating the status of the interest procured
by students at the end of the term, teacher enthusiasm should also be considered as an effective
portion that encourages students to understand the meaning of the courses and require positive
emotional experience in class. Nevertheless, students sense the enthusiasm of the teacher's
emotional expression is important; conversely, students might not sense the teacher's enthusiasm,
and may even feel the opposite emotions.
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Factors Influencing Student Engagement
Student motivation
Low performance and a lack of achievement of students have been a problem for
decades, which may be a lack of motivation to learn and distrust of one's abilities. For example,
learning motivation has been at the core of many studies of student psychology (Omari, 2017).
During language learning, motivation is considered a significant element for valid and successful
second language learning (Thompson & Erdil-Moody, 2016). Based on Dörnyei’s research
(1998), motivation is attributed by as a number of energies that students have, which affords
them with the demand directions. These directions lead to students' performances and learning
advance.
According to Lumsden and Linda (1994), there is a direct relationship between students'
motivation and their desire to participate in the learning process. Besides, the students' family
environment shapes their attitude toward learning. Their parents are willing to encourage them
curiosity the world and explore the world, which can expand children's horizon and the purpose
is that they want children to know learning is worthwhile. Students will understand the risk of
learning progress when their families instruct self-worth, self-ability, self-efficacy. Otherwise,
students unbelieve that they can deal with failure in the learning progress. When children are in
school, they will meet different success and difficulties, which will affect students' attitude
towards learning.
There are some differences with the word "learning motivation" Hermine (1987) defined
that the meaning and value of academic task; on the contrary, the character of the leaning
motivation is long-term, quality participation learning and learning progress (Carole, 1990).
Students' motivation is that "through general experience but stimulated most directly through
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modeling, communication of expectations, and direct instruction or socialization by significant
others (especially parents and teachers)." However, in recent research, the term motivation
identifies personal behaviors by providing direction and energy (Dornyei, 1998). Meanwhile, he
believes that even if the definition is convincing, it is inconsistent with what he calls the
"conventional use of motivation." The traditional use of motivation, he explains, is often
"understood as a rather static mental or emotional state, or as a goal rather than a process." On
the other hand, he stated, motivation is "a process by which a determinate degree of
sensationalism is generated, the action is initiated and sustained so long as no other power is at
work to weaken it and hence suspend the action, or when the result of the plan has been
achieved." Actually, motivation has been determined by some authors and practitioners in the
field of psychology; however, based on the self-determination theory, motivation consists of
three different aspects: intrinsic motivation, extrinsic motivation, and motivation that should be
defined separately (Deci & Ryan, 1985).
Although students may be equally motivated to complete a task, their motivation may
come from different causes. A student is intrinsically motivated to engage in an activity that
"itself offers the pleasure of learning, allows it to be learned, or evokes the feeling of
achievement" (Mark, 1988). An extrinsic motivation student performs "to obtain some reward or
avoid punishing the external activity itself," such as grades, stickers, or teacher approval
(Lumsden, 1994). Harlow proposed the term of intrinsic motivation in 1950 (Deci & Ryan,
1985). Levesque (2012) states, he correlates intrinsic motivation with interest in a assignment or
activity. He thinks that interest stimulates students and makes them yearn and inspires to engage
in particular activities or assignments. In other words, the inner active is stimulated by
identifying enjoying (Deci & Ryan, 1985). When students plan to do a task, they think it is funny
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or intrinsic they are willing to do. To some extent, extrinsic motivation has differences with
intrinsic motivation. According to Deci and Ryan (1985), the concept of extrinsic motivation is
the behaviors of doing something; meanwhile, the reason is hardly interested in this task. They
explain "Extrinsic motivation differs from other behaviors in that it is determined through control
or choices drawn from one's desires and values." Hence, in teaching progress, extrinsic
motivation is effective because students desire to achieve the object (Sansone & Smith, 2000).
Student motivation reflects the natural emotion of students' willingness to engage in
learning. A student who takes an activity in a classroom will be full challenge motivation "for its
own sake, for the enjoyment it provides, the learning it permits, or the feelings of
accomplishment it evokes" (Mark Lepper 1988). Student engagement will be higher in the
classroom when ESL teacher design curricular according to know well about student motivation.
Learning anxiety
Anxiety is one of the difficulties that occur when language learners are learning a
second language; meanwhile, Willingness to Communicate is regarded as one of the most
influential elements (Manipuspika, 2018). According to my experience, many students dislike
communicating with teachers in the ESL classroom because they are afraid of using target
language to express their ideas. Besides, research shows that language anxiety harms foreigners'
performance in foreign language learning (MacIntyre ＆ Gardner, 1994). In this situation, ESL
teachers need to encourage students to reduce their anxiety about learning the second language
and increase their willingness to use the target language in class. Directly speaking, learning
anxiety is a mental disturbance because it is linked with the autonomic excitement of the nervous
system (Horwitz, 1986). In other words, students will express their will automatically when they
contradict to learn some new.
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Anxiety is usually divided into trait anxiety, state anxiety, and specific situation anxiety
(MacIntyre＆Gardner, 1994). Scovel (1978) states, trait anxiety, refers to "a more permanent
anxiety tendency," and the anxiety of specific status and situations are usually correlated to
certain experiences or events (Brown, 2001). However, the specific situation anxiety represents
becoming anxious in a particular situation. For example, language anxiety is a sort of special
situation anxiety (MacIntyre＆Gardner, 1994) and "Largely independent of other types of
anxiety." (Horwitz, 1986). That means language anxiety is a sense of stressful and worried
relates the background of the second language, including speaking, listening, and learning.
Young believes that there are six reasons of language anxiety: personal and interpersonal
relationship; learners' belief in learning the language; teachers' opinion in teaching language;
interaction between teachers and learners; the progress of classroom and language test. He makes
conclusions from learners, teachers and teaching practice. However, Horwitz and Cope (1986)
state the reasons of language anxiety: communication anxiety, exam anxiety, and negative
evaluation. Their results have been the most influential so far. Similarly, they all involve that
exams will bring learning anxiety to students.
According to Maclntyre and Gardner (1994), interpersonal anxiety is related to lexical
and memories of learning. They believe that students learning in the classroom may create
engagement and positive atmosphere, but the term of Willingness to Communicate is a problem
in acquiring the second language. Although the students are in an energetic environment to learn
the language, they will show a sense of silence if they have language anxiety. Learners who have
language anxiety may hesitate or fear to speak the target language because they are afraid of
making mistakes.
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In sum, language anxiety is considered as an disturb in learning the language, which can
improve students’ learning efficiency. In this way, when students solve the problem of learning
anxiety, they are willing to communicate in the classroom; further, students will enjoy learning
second language.
Reformation of the Teaching Method
Traditional Teaching Method
People have been exposing the shortcomings of the traditional teaching model, because
it limits the modern children's classroom like shackles (Yan, 2015). Traditional teaching is a
teacher-centered model. In the nineteenth century, the educational philosophy of some countries
was teacher-centered and emphasized the imparting of essential knowledge and skills to students;
at the end of the twentieth century, these countries shifted from teacher-centered to studentcentered, but traditional education was extremely entrenched that some areas still used the
teacher-centered concept (Deng, 2006). This model adopts didactic indoctrination instruction and
pays attention to individual efforts without or rarely considering cooperation (Chang, 2011). In
this way, students are like sponges taking in what the teacher gifts (Kunjlata, 2018).
The origin of the traditional teaching model comes from the theory of "teacher-centered
learning from lessons" put forward by Herbart, a German educator. According to Zheng (2014),
this teaching mode is divided into four stages: (1) teachers explicitly teach new knowledge to
students--clear; (2) associating new knowledge with old knowledge--association; (3) the teacher
generalizes and conclusions--system; (4) ask students to apply what they have learned to the
practical--method. In the traditional teaching mode, teachers focus on the study of "what to
teach" and "how to teach", and only consider explaining the problem deeply and thoroughly,
without considering the "what to learn" and "how to learn", without asking the object and
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ignoring the individual differences of students during the teaching. Besides, the traditional
teaching model also focuses on education. It emphasizes that instruction must be teachercentered, and teachers occupy a dominant position in the classroom. Whether teachers decide the
arrangement of teaching content or evaluation of students' learning achievements, there all, this
backward teaching mode is further eroding the students needed for social development, and it
damages students' enthusiasm, initiative, and creativity.
The teacher-centered teaching model can exist for a long time because it has certain
advantages: (1) it can be increased instruction efficiently; (2) it is beneficial for teachers to
organize and supervise the whole teaching activities; (3) it can facilitate the interaction between
teachers and students to enhance the exchange of emotions; (4) it can conducive to imparting
traditional scientific knowledge and forming a complete knowledge system. Advocates of the
teacher-centered model believe that it is the best strategy for teaching basic skills. Therefore,
during the teaching of basic skills, teachers can directly teach such as grammar rules, vocabulary
and so on. But the disadvantages are also obvious: (1) students lose the initiative to study; (2) it
is not helpful for the growth of students with innovative thinking and innovation ability; (3) it is
not conducive to creating a positive and active classroom atmosphere (Liu, 2008).
In short, the traditional teaching model cannot satisfy the needs of the rapid
development of modern society completely. In the process of teaching, teachers should absorb
the essence of the traditional education model and develop a new teaching model to adapt to
society.
Games in the Classroom
Resnick (2004) states that learning is a bitter pill that requires sugar coating for
neutralizing to become delicious. However, the game has great appeal to everyone, and the game
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is applied to the classroom teaching of the second language, the students' interest in learning will
be stimulated enough. The introduction of games melts into the classroom that eliminates not
only the dull atmosphere in the classroom but also students enable to master what should be
learned and achieve a win-win situation.
First, games in the classroom can help to improve students' interest in learning. Games
can help ESL learners when they are language learning; meanwhile, Games make the ESL
classes interesting (Sahar, 2016). According to research, games in the class make a function that
they can build an atmosphere of significant communication where ESL learners communicate
before, during, and after the game (Wright, Betteridge, & Buckby, 2005). This atmosphere help
teacher form comprehensible input including listen and read (Krashen, 1985) and
comprehensible output including writing and speaking (Swain, 1993). Also, learning through fun
methods add variety to the dry, serious process of language instruction. (Bransford, Brown, &
Cocking, 2000 and Ersoz, 2000).

Das (2014) proposed that in learning situations, "games and activities provide fun and motivate
students to learn the target language in a relaxed manner." The game in teaching is one kind of
exciting teaching model which helps the student to learn the second language well. For the
elementary students, their nature is active, the attention concentration is low, and they study by
interest. At the first time of learning the second language, most of the students desire to learn the
second language because of curiosity. Passed several times, there will be a part of the student
losing their patients and interests to acquire the second language due to the knowledge content
increased and the difficulty of deepening, someone may completely lose heart in determining the
second language. In this way, this issue may seriously hinder the second language classroom
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teaching program. The ESL teacher can use the game activities as auxiliary teaching, which can
mobilize the enthusiasm of students' interest in second language learning, make students
completely feel the enjoyment of learning the second language, maintain a positive learning
mentality and increase students' engagement in the ESL classroom.
Second, the promotion student thought ability development. The second language
learning is not only about memorizing, understanding and writing, but also about expressing
students' ideas correctly. It is one of the great difficulties in second language learning; many
students lack self-confidence, so sometimes they are difficult to speak the second language, let
along to use it in the actual life. If ESL teachers want to break the difficulties, teachers have to
create a pressure environment for students, which can eliminate their fear and encourage them to
use the target language to communicate; however, the game in the classroom gives students a
relaxed learning environment. The advantage is that make the students from passive learning into
active thinking, organize by target language for expressing and describing their ideas, at the same
time they also get exercise how to say and improve the students' target language thinking.
In conclusion, games in teaching are students' favorite learning method, which can not
only stimulate their interest in learning the second language but also contribute to the instruction
effect in the classroom. Luke & Schwarzer (2011) 's research emphasizes the advantages of
learning a second language by using games in the classroom. In their opinion, teachers can
enhance their ESL curriculum plan through games and activities. The benefits of these group
activities include cognitive aspects of language learning and more cooperative group dynamics.
Summary
In this review of the literature, there are three parts discussed to solve the causes of low
classroom activity. According to the statement of the problem in the Chapter I, students' learning
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motivation, teacher enthusiasm, and innovative teaching methods all deeply affect teaching
efficiency and the classroom atmosphere.
In the first section, the influence of teacher enthusiasm on low classroom activity is
discussed. According to the literature, Qin (2014) states that teachers' enthusiasm is a powerful
source of students' behaviors, cognitive and emotional involvement, and goal orientation.
Students are more possible to be interested, curious, intrinsically motivated to learn the language
and to communicate behaviorally, cognitively and emotionally when they think their teachers are
full of enthusiasm, liveliness, and vigor. That is to say, the higher enthusiasm teachers have, the
stronger the interest of engaged, the excitement of learning, and the pursuit of task students have.
Hence, teachers' enthusiasm will affect students’ performance directly.
In the second section, the factors influencing learners' participation in the classroom are
discussed emphatically. With the growth of children, their enthusiasm for learning often seems to
ebb; the majority of students - more than a quarter - leave school before graduation
(Lumsden, 1994). Students' learning motivation is the most prominent portions in second
language learning. Learning motivation is considered a principal component of effective and
successful language learning (Thompson＆Erdil-Moody, 2016). Besides, learning anxiety is a
hindrance to learners. Krashen (1985) consists that the Affective Filter Hypothesis, which means
high anxiety may prevent the learner's input from classroom to acquisition the target language.
Horwitz (1986) defines the second language anxiety as “a distinct complex of self-perceptions,
beliefs, feelings, and behaviors related to classroom language learning arising from the
uniqueness of the language learning process. He is also asserted that language anxiety would
prompt students to hesitate language learning or change their majors frequently. They are also
observed that in three aspects of language acquisition: namely input, processing and output,
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anxiety and academic performance are negatively correlated. Furthermore, some researches have
been directed to find out the contrary correlation between stress and four aspects of language
learning, especially speaking and listening.
The third section emphasizes the significance of the teaching method from the
traditional teaching method to the innovative teaching method. Traditional teaching method has
its own advantages, but with the development of times, teaching methods also need innovation.
By comparing the shortcomings of conventional teaching methods, ESL teacher can use
innovative teaching methods for increasing students' enthusiasm in the classroom.
In conclusion, the literature review focuses on the reasons for lacking high-energy in the
ESL classroom from teachers and students’ aspects. Facing the low vitality class, not only the
students' learning motivation and learning anxiety are discussed, but also from the teacher
curriculum design to research. I hope to solve the classroom is not active phenomenon from a
more comprehensive aspect. Besides, innovative teaching methods will bring vitality and vigor
to every classroom.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Brief Description of the Project
The project is designed to help ESL teachers create a highly motivated classroom by
addressing the problem of an inactive classroom atmosphere. As a result, the result is the ESL
teachers can sufficiently mobilize the enthusiasm of students to learn a second language and
consciously use the target language to communicate in the class. Thus, the purpose of this project
is that it helps students learn a second language well. This project will be accomplished in three
aspects: first, learn something new; second, develop the imagination; third, break out of the class.
The first section was Learn Something New. This section was divided three parts: IceBreaker; Vocabulary; Sentences. I designed some activities for Ice-Breaker, the purpose of Icebreaker was that for the beginning of class, it could help students to get to know each other well;
it was a way of making them feel comfortable and relaxed. It worked a warm-up function.
According to Flanigan (2011), when teacher uses ice breaking activities in ESL class will direct
students to a good humor. Meanwhile, ice breaking activities will help students learn their lesson
positively. The part of vocabulary was that if students learned the second language like building
a house, then the vocabulary like the bricks. Their role was that laid the foundation for linguistic
coherence. The last part was sentences. For primary school students, it was difficult to make
words into sentences, so as teachers, the duty was that should help them to simplify the difficulty
of learning and using sentences. The purpose of this section was that asked the students to master
new words and sentences in the new lesson in a relaxed and playful environment. These courses
required ESL teachers to develop their thinking, design engaging and practical activities so that
students could find learning attractive. In this process, students could continuously practice
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speaking and memorizing the target language words, which could give students a solid
foundation.
The second section was Develop the Imagination. This section was divided two parts:
Review and Unlimited Imagination. The purpose of Review was that after learning the new
words and sentences, students had already known how to read and use these words and
sentences. According to the figure below, it can be concluded that the forgetting of the amount
memory during the learning progress is regular, and the process of forgetting is not average. It is
not lost some memory information every day in a stable time, but in the initial stage of memory,
memory data will be quickly forgotten; afterwards, the speed will slow down. After a long time,
people almost no longer forgotten memories. Hence, this is the law of forgetting development,
which can conclude "slowly after fast".

Figure 1. A typical representation of the forgetting curve. File downloaded from EN Wikipedia.
Original description: Made with Inkscape, based on smaller version from:
http://academic.udayton.edu/Legaled/barpass/General/advice03a.htm
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Hence, in this part, the purpose was that let them review something. The advantage of
review was that it could deepen the memory. The second part was that it was developed student’s
imagination and the ability to use the target language. I designed some funny and colorful
activities in this section to help them review and open their imaginations. This section required
students to develop their creativity and fully display new words and sentences through classroom
activities designed by teachers so that students could better master the target language.
The third section was Break out of the Class. This part was designed two modules and
addressed the practical use for ESL students. The first module simulated the scenes in the
classroom, like daily life scenes. The advantage of in-class simulation was that teacher could
design a variety of thematic scenarios according to the course requirements. For example, when
students learn how to ask for directions in target language. It is dangerous for students to practice
on the real road. In this way, when the real scene is not conducive to teaching, the teacher needs
to design a simulated environment for students to do exercises. Module two was that led the
students to go to the real scenes and let the students bravely communicate with others using the
target language. It could exercise the students' listening ability and oral expression ability, so that
students could give full play to the new words and sentences what they learned. In addition,
according to my students' feedback, the new words they learned in the real scene could be
memorized subconsciously.
All in all, the expected result of the project is that improve students’ performance in the
class and change the ESL teacher teaching strategy. Teaching is no longer a single teaching
model that teacher lectures on the platform, and students sit greatly straight in the class. Instead,
teachers turn teaching into a form of entertainment, allowing students to learn through games. In
this way, it will not only make the classroom atmosphere more energetic, but also make it easier
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for students to learn. For example, teachers will join games and activities in class teaching, and
students are willing to use the target language in class.
Development of the Project
This project was completed within two months totally eight weeks. I used a unit from
the textbook as an example because I wanted to consistently show how to finish a whole unit in a
game method. The problem to be solved in this project was that overcome low energy in the
class. The role that leaded to this low energy is students, but the solver was the teacher. Although
I mentioned the reasons for the depression class include students' learning motivation in the first
chapter, I believed that students' sense of participation could be mobilized through interesting
classroom activities. Therefore, the focus of the project was teachers. When designing this
project, I needed to consider the teachers' sense of use, including whether the preparation
materials were complexity and the classroom effect achieves the goal. According to my
experience, I was keen on looking for some classroom activities in the book for my students, but
I found that many activities were not realistic. I summarized a couple of questions: first, the
preparation materials were too complicated; second, it took a too long time to complete the
activity; third, the students were not interested. Based on the results of my research, I made some
changes in my project to make it easier to use.
In the first section, learn something new. According to my teaching experience, the
amount of output was related to the previous input. For example, when teachers asked students to
express their ideas or write a poem in the target language, they first needed to achieve a certain
amount of input, which was a particularly critical step in teaching. Therefore, I decided that the
first step was to learn something new. Teachers could use some instruction that suits students age
or acknowledge activities to teach new words or grammars. In this section, I designed three
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parts: Ice-Breaker, Vocabulary, Sentence. In my plan, I spent three weeks on this section.
Because I knew this section was how important to students. If they did not learn solidly in this
section, then the latter two sections were meaningless.
At the beginning of this section, I designed two ice breaker activities. One is “Whose
face?”, another one is “Conversation Cubes”. The purpose was that ice breaker activities could
help students know each other well; meanwhile, it was a way that make them feel comfortable
and relaxed. For example, my second ice breaker activity was “Conversation Cubes”. In this
activity, the materials required to be prepared by the teachers were very simple, they only needed
six cubes, or they could choose purchase on Amazon, such as image 1. Then, ESL teacher
designed six questions and put these questions on each cube side. Noteworthily, these questions
had to related with student’s personal information. Such as, “Who is your favorite actor?” or,
“Do you have a pet?”.

Image 1. Conversation Cubes. Image resource from: http:// www.amazon.com
This activity was very popular in my class, which could enhance the output ability in
target language; besides, it could exercise students’ expressive ability. This activity was also
simple to operate. ESL teacher needed to divide students in different groups; then gave away at
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least three cubes in a group; in a group, one student rolled the cube, the others answered the
question; teacher had to make sure each student get a chance to roll the cube.
Next parts in this section was Vocabulary. If students learned the second language like
building a house, then the vocabulary like the bricks. They have to lay the foundation for
linguistic coherence. In this part, I designed two activities: Rush minute and Matching game. For
these two activities, the main purpose was that it could enhance students’ reaction ability;
besides, it could check students’ vocabulary proficiency. For example, the Matching game, I
only used papers and marker. I cut sixteen pieces paper at the same size; then I wrote down one
words per paper; after that, I mixed these papers and put these papers on the table (paper with
words on the back side). After papering, students played (See Image 2).

Image 2. My students are playing Matching game! Photo by author.
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The last part in this section was Sentence. For primary school students, it was difficult
to make some words into one sentence; as a teacher, the duty was that should help them to
simplify the difficulty of learning and using sentences. In this part, I designed two activities:
Shhh! Whisper and Mini Book. For Shhh! Whisper, the main purpose was that it could enhance
students’ memories and understanding of sentences. For Mini Book, the meaning was that it
could enhance students’ writing ability and understanding of sentences (See Image 3).

Image 3. Mini Book. Photo by author.
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In the second section, develop the imagination. The focus of this section is that ask
students to use input information flexibly. In this section, I designed two parts: Review and
Unlimited Imagination. The purpose of review was that enhance students’ memory. After
learning the new words and sentences, students have already known how to read and use. In this
part, I let students review something. The advantage of review was that it can deepen the
students’ memory. I planned an activity in this part: Aeroplane Chess. This activity was very
attractive because I used colorful layout and added some interesting “traps” (See Image 4).
Students could complete the review in a quite interesting atmosphere. The feature of this activity
was that it could make class more interesting; besides, it could test students memorize of learned
words and sentences.

Image 4. Aeroplane Chess. Photo by author.
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The second part was Unlimited Imagination. The goal of Unlimited Imagination was
that it could develop student’s imagination and the ability to use the target language. For
example, the activity was designed demand students to make up stories by using new words in
small groups, which could exercise students' imagination and language organization ability.
The last section was Break out of the Class, which takes two weeks. In this section, I
prepared plan A and B. For plan A, it was called Real Situation. That means teacher would bring
students to a real situation to learn target language. Because students needed to turn theory into
practice, which could help students use the target language better. The second part was
Simulative Situation. This part was more useful than real situation. Teachers could simulate
various scenes in the classroom according to the textbook content. Because in the real scene,
there were many scenes that were not good for students to go. For example, students needed to
practice daily conversations in the supermarket. Teacher could not bring whole class students to
a supermarket. Hence, simulative situation helped teacher reduce teaching difficulty. Teacher
could use pencils, books and toys in the class as props to simulate the scene of a supermarket in
the class.
This section was the favorite part of the students, because students liked the scene
simulation, such as working as a cashier, restaurant waiter and so on. My students gave me
feedback that they did not feel like they are learning, instead, they just like playing a game.
Importantly, they could practice speaking target language in the class. In this way, it would
motivate students to express more themselves in the target language.
In this project, the pictures of my project were hand-painted by me, and my students,
online materials also helped me. I presented the project in a clear and concise way. The purpose
was that expect to help the ESL teacher through the completion of this project.
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The Project
The project in its entirety can be found in the appendix.

Image 5. Cover page of Project. Made by author.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
This project will solve the problem of the low energetic class in the ESL classroom.
According to my experience and the literature that I've collected, I can thoroughly understand the
problem of inactive class, which is mainly summarized from three aspects.
First, according to the research, it shows that the lack of enthusiasm on the role of
teachers is one of the factors in the low energy classroom. The teacher's mood can infect the
whole class's mood. According to my own experience, if I teach the students in a depressed
mood, I find that the students also become depressed like me, and they have high enthusiasm to
study and participate in the class. In this project, I addressed what is the teacher's enthusiasm; it
mainly describes the concept of the teacher's enthusiasm. As far as I am concerned, the concept
should be put in the first place. When I understand the concept of teachers' enthusiasm, I will
transform the concept into practice better. Meanwhile, I discussed the significance of the
teacher's enthusiasm, highlighting why teacher enthusiasm has an important factor for the class
active atmosphere. Through these two aspects of research, I used the theoretical way to show the
enthusiasm of teachers can help ESL teachers let them know that teacher enthusiasm has a
certain impact on the whole classroom atmosphere, so as to help ESL teachers improve
classroom atmosphere in the class. This can also give ESL teachers a clue to find the reason from
their own aspects when they are facing with low energy classes.
Second, I discussed the factors that impact students' engagement. Based on my
statement of problems, I found that most of the students hardly communicate with teachers in the
ESL class. For example, students are not willing to use the target language to answer questions in
class. Even though they are familiar with how to express themselves in the target language, they
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prefer to communicate in the first language. However, this phenomenon will affect students'
interest in learning a second language. In this way, I focused on researching this phenomenon.
This problem can be explained in two aspects: students' motivation and anxiety. In the first
aspect, lack of learning motivation may lead to a depression atmosphere classroom. This project
shows that the students will lead to abnormal learning attitude in class when they lack learning
motivation; students will be distracted, unwilling to answer the teacher's questions and so on.
This is exactly the reason why I observed the students' problems; in other words, learning itself is
led by students' inner heart, like or dislike, want to learn or don't want to learn all depends on
students themselves. In this way, the students' learning motivation is a very important factor in
the low-energy class. Meanwhile, students' engagement is a significant predictor of achievement.
The more students engage themselves in instruction activities, the more they will be successful
(Harboura, Lauren, Chris & Lindsay, 2015). This proves that students are eager to learn, and
their learning motivation reaches the maximum. Hence, students' learning motivation has an
indispensable influence on classroom activity. On the other hand, learning anxiety will occur
when students lose interest in learning a second language, meet difficulties in study or exam
anxiety. The result of learning anxiety is to affect students' performance in class, and their
performance will become worse and worse.
Third, I will focus on increasing classroom activities in this project; because a class is
controlled by the teacher, who needs to design the activity content of each class. How to develop
a class is mainly based on the teacher's lesson plan. Therefore, the teaching plan is the soul of a
whole class. The teacher needs to design the course according to the outline, when a teacher uses
abundant and funny classroom activities to teach, the students will be very interested and willing
to learn. Therefore, the teacher will play a very important role in adjusting the classroom
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atmosphere. Traditional classroom exposes many shortcomings that make students feel tired and
bored in the classroom. Furthermore, according to the disadvantages of traditional teaching,
teachers need to innovate based on traditional teaching methods. I will design some classroom
activity games in the appendix, these games are personally experienced by me. Therefore, it is
quite helpful to enhance the classroom atmosphere.
All in all, this project will help primary school students who the native language is not
English, this project will offer them an innovative learning environment when they study a new
language; also, students will have more chance to participate in teaching activities actively.
Therefore, through this project, the boredom brought by traditional teaching style can be
improved and maintain students' freshness and interests in learning a new language. For
example, they will learn a new language through an entertainment teaching method. The main
purpose is to improve students' interests in learning a second language and learning efficiency.
However, the central significance of this project gives some instructions about how to create a
positive atmosphere in the class to ESL teachers. The positive classroom is an ideal classroom
which mainly manifests as the following distinct characteristics: both teachers and students have
full enthusiasm; classroom activities are well organized; students have an intense thirst for
knowledge and concentrate attention; meanwhile, the emotional communication between
teachers and students is full that they are in a positive state of interaction.
Recommendations
This guidebook will help ESL teachers overcome inactivity in primary school
classrooms. It designed from three aspects: first, learn some new; second, develop the
imagination; third, break out of the class. Students will complete the content of a unit from
theory to practice, which can help students get a deeper understanding of what they are learning.
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When designing a teaching plan, I suggest that teachers can find more classroom activities and
production methods of classroom teaching tools from online resources. Maybe some activities
are not completely applicable to the classroom, but it is always applicable if the teachers change
a little bit. For example, ESL teachers can make some props for teaching. However, if students
are not willing to cooperate with teachers and actively participate in classroom activities, the
teacher needs to prepare some prizes, such as stickers. For the current project, I think I will make
more detailed improvements in the future. For example, the current classroom activities are only
designed for primary school students, but the primary school stage can also be divided into the
lower level, intermediate level, and advanced level. I think I will make my project more
complete.
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APPENDIX
FUN Class! A Guidebook for Elementary ESL Teacher

FUN CLASSES!
A Guidebook
For Elementary ESL Teachers

Di Yang
University of San Francisco

This project will give ESL
teachers a clue to help them
deal with the inactivity class.
The project also take a
textbook unit as an example
and insert a lot of classroom
activities and innovative ideas
from the first class to the last
class. The value of classroom
activities can exceedingly
improve students‘ attention and
make the classroom become a
happy place.

Since the purpose of education is
not to make students feel painful
and boring, teachers should try
their best to change teaching
methods and make learning a
happy task. The purpose of this
project is that classroom activities
can help enhance learners'
learning interests, enhance
learners' learning motivation,
thus improve learners' learning
efficiency.

CONTENTS
Section A: Learn Something New
Ice breaker

1
3

Ice Breaker-01: Whose face?

4

Ice breaker-02: Conversation cubes

7

Vocabulary

10

Vocabulary-01: Rush minute

11

Vocabulary-02: Matching game

14

Sentence

18

Sentence-01: Shhh! whisper

19

Sentence-02: Mini book

22

Section B: Develop your Imagination
Review
Review-01: Aeroplane Chess

26
28
29

CONTENTS
Unlimited Imagination
Unlimited Imagination-01: Makeup a story
Section C: Break out of the Class

34
35
38

Real Situation

39

Simulative Situation

42

Learn
something new

1

This section will
be divided three
stages: ice breaker;
vocabulary and
sentence.
Students need to lay a
strong foundation
before they get
perfect output.

2

Goals

At the beginning of class, ice breaker
activities can help students know each
other well; it is a way that make them
feel comfortable and relaxed. It works
a warm-up function.

3

Whose Face?

Time: 15 minutes

Advantages:
Enhance students known each other;
Exercise students’ observational ability;
Popularity:

What You Will Need:

pencils

papers

4

Direction

p Each student introduce themselves;
p Teacher prepares small pieces paper,
then writes each student’ s name per
small piece paper;
p Hand out small papers to everyone,
ensure the small paper’ s name matching
different students;
p Students draw the portrait who shows
on the small paper’s name.
p Show the picture and everyone guess
whose face on the paper.

5

Tips

ü Give students small prize (such as
stickers) when students guess
correctly.
ü If the number of students over 30,
this activity is not applicable.
ü Teacher should emphasize that
students are suppose to draw
distinct features when they are
drawing.

6

Conversation Cubes

Time: 25 minutes
Advantages:
Enhance the output ability in target
language;
Exercise students’ expressive ability;
Popularity:

What You Will Need:

Cubes Dice
* Image form Amazon.com

7

Direction

p Divide the students in different groups;
p Give away at least 3 dices in a groups
(according to the number of students );
p One student roll the dice, one student
answer the question what the dice shows;
p Take turns rolling the dice in a group;
p Make sure each students in a group can
roll the dice and answer the question.

8

Tips

ü The cubes can purchased from
Amazon or you can make it use soft
cube foams.
ü Students’ ages between 6-10 are
better.
ü Group work: the most 6 students;

9

Goals
If students learn the second language
like building a house, then the
vocabulary like the bricks. They have
to lay the foundation for linguistic
coherence.

10

Rush minute

Time: 10 minutes
Advantages:
Enhance students’ reaction ability;
Check students’ vocabulary proficiency;
Popularity:

What You Will Need:

Whiteboard

marker

11

Direction

p Draw a line as a start line;
p Divide the students in two groups: A and B;
p Teacher writes two column words they
learned on the whiteboard;
p Teacher speaks a words then group A and
B students circle the right words;
p Which group faster, then win.

12

Tips

ü The cubes you can purchased from
Amazon or you can make some use
soft cube foams.
ü Students’ ages between 6-10 are
better.
ü Group work: at least 2 students, no
more than 6 students;

13

Matching game

Time: 10 minutes
Advantages:
Enhance students’ reaction ability;
Check students’ vocabulary proficiency;
Popularity:

What You Will Need:

Paper

marker

14

Direction

p Teacher cut 16 pieces 10cmx10cm papers;
p Write down vocabulary and first language
meaning per paper;
p Mixing the papers and put them on the
table
p Divide students in different groups
p Teacher use second counter, which group
take least time, then win.

15

Tips

ü Teacher can write vocabulary and
meaning, vocabulary and imagine
etc..
ü There are only two players in a
round.

16

Matching game: my students are playing the matching game.

17

Goals

For primary school students, it is
difficult to make some words into one
sentence; as a teacher, the duty is that
should help them to simplify the
difficulty of learning and using
sentences.

18

Shhh! Whisper

Time: 20 minutes
Advantages:
Enhance students’ memories;
Exercise students’ understanding of
sentences;
Popularity:

What You Will Need:

paper

pencil

19

Direction

p Teacher write some sentence in each
paper;
p Divide the students deferent groups but
each group students must be same
amount;
p Each group lined up;
p Teacher give papers away the first student
in each line;
p Students repeat the target sentences
whispery;
p The last students speak out the sentence;
p If the last students right, then win.

20

Tips

ü The sentences should be set from
easy to difficult;
ü Each group at least 5 students, no
more than 10.
ü Give some small prizes to win group.

21

Mini Book

Time: 20 minutes
Advantages:
Enhance students’ writing ability;
Exercise students’ understanding of
sentences;
Popularity:

What You Will Need:

paper

pencil

22

Direction

p Teacher prints some themes and clues
about “Me” ;
p Give away students;
p Let them cut the paper and put them on
a big paper;
p Students write sentences based on the
clue;
p When finished, they can decorate the mini
book.

23

Tips

ü Teacher can design different theme.
ü 5--8 pages are better

24

Sample: made by me

25

Develop
Your
imagination
26

This section will
be divided two
stages: Review
and Unlimited
Imagination.
Students need to
develop their
imagination.

27

Goals

After learning the new words and
sentences, students have already
known how to read and use. In this
part, let them review! The advantage
of review is that it can deepen the
memory.

28

Aeroplane Chess

Time: 30 minutes
Advantages:
Make class more interesting;
Test students memorize of learned words
and sentences;
Popularity:

What You Will Need:

papers

dice

color pencils

different stands
29

Direction

p Teacher draws a colorful chess, then makes
some small pieces paper (see the sample);
p Make number cards: 1, 2, 3, 4, …;
Write down anything you want to exam on
small papers (the more the better);
p Divide the students deferent groups but
each group students must be same
amount;
p Students roll the dice in turns;
p Follow the chess rules to play;
(see the sample);
p Teacher marks a star if students answer
the questions correctly.

30

Sample:
This is a chess designed by me, and you can add more
elements if you want
The symbol means: if student
stop here, he will transfer
himself into another place.

The number means: if student
stops here, he/she can pick up one
small pieces paper from card 3.

31

My students are playing …

32

Tips

ü Teacher design the chess can base
personal habits, like color, shapes;
ü About the small pieces of paper.
Teacher can writes down some
words if the students can explain the
meaning; or writes down wrong
sentences for fixing them; or
dialogue; or anything you want to
exam them all you can write down.
ü Give some small prizes to win group.

33

)
)(
Goals
This part will develop students
imagination and the ability to use the
target language.

34

Makeup a story

Time: 15 minutes
Advantages:
Exercise students’ imaginations;
Test students’ memorize of learned words
and sentences;
Popularity:

What You Will Need:

papers

color pencils

35

Direction

p Teacher writes down five key words in
each paper;
p Divide the students deferent groups;
p Each group choose a piece of paper
randomly;
p Based on the key words and make up a
story in a group;
p Share group story in the class.

36

Tips

ü Teacher can set type of story, like
tragedy, comedy;
ü The story needn’t too long, make
sure two sentence per student in a
group.

37

break out of
the class

38

In this section,
students will
experience a real
situation.

Turn theory into
practice

39

Direction
p Bring students to supermarket;
p Divide students in different groups;
p Require students communicate with
group members in English;

40

Tips
ü The location should be fit your course
content;
ü If your students are too much, you can
see the next page (simulative situation).

41

Direction
p Set a scenario what relates the course;
p Divide students in different groups;
p Students simulate different role and
communicate in English.
p See the sample.

42

Tips
p Students can bring some props from
home;
p You don’t need real products, like
empty bottles, plastic fruits are good.
p 45 min are better.
p Students can change the role in the
scenario.

43

For example:

44
Imagine resource: http://www.sohu.com/a/153240176_572325

